
Assessment	task	- optional	L2	participatory	workshop	(Yan	Hein's	method	of	investing	organic	
objects).	Use	this	because	I	can	draw	upon	Sarah's	feedback	from	my	teaching	observation

•

Open	with	a	quote?	"…Assessment	is	happening	continually,	both	formally	and	informally.	
Listening	to	what	students	say	in	a	tutorial	is	as	much	assessment	as	reading	their	exam	scripts	
and	assigning	marks	to	them.	Assessment	always	involves	making	fallible	human	judgments…"	
(Ramsden,	P.	1992.	pp	186)

•

Open	the	essay	citing	current	academic	theory	on	assessment,	in	particular	the	increasing	
importance	of	formative	assessment	and	movement	towards	assessment	for	learning	and	
away	from	assessment	of	learning

•

Confined	to	formative	methods,	partly	due	to	the	constraints	of	my	role	and	
responsibilities

○

Constantly	assessing	and	providing	feedback	to	students	due	to	my	constant	daily	
presence	in	the	workshops	and	students,	however	it	is	only	on	an	informal	basis	and		is	
primarily	verbal.	Historically	(before	I	taught)	their	were	attempts	to	engage	technical	
staff	in	the	summative	assessment	process	during	level	one	modules,	due	to	their	focus	
on	the	development	of	technical	skill,	material	knowledge	and	experience	of	processes

○

Consider	how	my	assessment	practices	sit	within	the	general	learning	outcome	within	
the	course	document

○

Discuss	my	role	within	BA	Crafts	and	how	I	contribute	to	assessment	on	an	individual	level•

Use	feedback	from	my	micro-teach	to	inform	some	of	the	ideas○
A	movement	towards	a	student	centred	approach	within	my	teaching	practice	- this	can	
include	assessment	

○

Improvements	to	my	assessment	methods	- formalised/more	structured	feedback;	
offering	technical	surgery,	technical	tutorials,	develop	a	technical	tutorial	feedback	form

○

Considerations	of	how	the	content,	title	and	design	of	the	form	can	encourage	self	
evaluation	and	reflective	practice

○

At	course	level,	could	their	be	further	scope	for	contributions	to	summative	assessment	
from	technical	staff

○

Discussions	about	the	introduction	of	a	technical	competency	award	scheme.	Award	
badges	for	levels	of	a	achievement	within	a	given	technical	discipline	or	process	(e.g.	
ability	to	safely,	confidently	and	professionally	use	a	piece	of	workshop	machinery).	
Discrete	qualification	within	an	existing	unit.	Development/design	of	a	system	that	aligns	
learning	outcomes,	teaching	&	learning	activities	and	assessment	criteria	 (Biggs)	and	
employs	Bloom's	Taxonomy	model	to	rank/grade	the	students	technical	understanding	
ability.

○

Critically	reflect	on	my	current	assessment	practices…•

What	can	be	achieved	by	contributions	to	current	summative	assessment	practises	by	technical	
staff?	After	all	the	majority	of	academic	staff	are	also	practising	Craft	practitioners	with	a	
catalogue	of	technical	skills	within	their	own	discipline.

•

Technical	staff	are	a	permanent	presence	in	the	studio	and	therefore	a	resource	that	is	
constantly	available	to	students.	We	are	

•

Many	researchers	have	discussed	the	success	and	value	of	formative	feedback.•

Main	structure/points

Give	space	over	to	drawings/sketches,	use	squared	paper	to	aid	the	production	of	diagrams	-
visually	stimulating

•

Focus	on	next	steps/development	- "feed	forward"•
Allow	space	for	self	evaluation	to	prompt	and	encourage	reflective	practice•
Give	consideration	to	the	title	of	the	form	to	identify	that	it	is	feedback - to	get	around	the	NSS	
myth	that	students	don't	receive	enough	feedback

•

Falmouth	University	logo	- looks	more	official•
Copies	for	student	and	technician•
Include	in	appendix	and	refer	to	throughout	assignment•

Tutorial	feedback	form	ideas

Extracts/notes

Through	this	exercise	 it	has	become	apparent	that	there	is	currently	no	means	of	formally	testing	if	a	
student	has	achieved,	and	how	well	they	achieved	the	learning	outcomes.	

This	can	be	both	conscious	and	subconscious

There	are	limitations	to	how	much	I	can	develop	assessment	practices	given	my	role	and	responsibilities	
and	the	course/departmental	structure.	However,	I	think	there	is	scope	to	engage	technical	staff	in	the	
summative	assessment	of	students.	At	a	departmental	level	early	discussions	have	taken	pace	regarding	
the	implementation	of	technical	curriculum	embedded	within	current	modules.	Unlike	current	practices,	
which	are	limited	to	signing	a	student	off	after	they	have	received	an	induction	to	a	process,	the	scheme	
would	reward/rank	competency	in	a	given	process	or	technique	with	tiered	awards	assessed	through	the	
observation	of	practical	work.	These	discrete	technical	awards	would	formalise	the	learning	of	technical	
and	vocational	skills	and	provide	additional	experience	 for	a	CV	and	enhance	employment	prospects.[jk1]

Alternatively,	technicians’	comments	could	be	included	within	summative	feedback	at	the	end	of	
modules.[jk2]

[jk1]Out	of	context	- consider	removing	in	place	of	something	more	relevant	– consider	a	
paragraph	about	how	assessment	can	help	the	teacher	
[jk2]Remove	or	expand

It	is	important	to	place	these	learning	outcomes	and	the	assessed	task	in	context.	Course	and	modular	
learning	outcomes	are	devised	by	the	academic	team	at	course	level,	however	the	workshop	in	question	
is	only	a	half	day	learning	activity	within	a	15	week	module.	Therefore,	I	regularly	devise	separate	yet	
complementary	teachings	aims	and	intended	learning	outcomes	that	are	more	specific	to	taught	sessions.	
The	lesson	plan	for	this	workshop	(appendix	2)	lists	six	learning	outcomes,	which	are	tailored	to	the	
technique	or	process	being	demonstrated.

Student	learning	is	not	summatively	assessed	during	this	half	day	workshop,	that	is	to	say	students	are	
not	graded	or	marked	on	how	able	they	were	with	the	technique	or	how	well	they	understood	the	
underlying	principles.	That	wouldn't	be	an	appropriate	method	of	assessing	practice	based	skills,	which	
take	time	to	develop,	master	and	understand	fully.	[Peter	Dormer	reference	here	regarding	master	and	
apprentice	and	learning	of	a	skill	- find	tonight].

At	the	end	of	the	workshop	the	student	and	the	technician	signs	an	induction	record	(Appendix	3),	
however	this	serves	more	of	a	record	of	attendance	and	compliance	with	procedure	than	it	does	a	
confirmation	of	understanding	and	competence.	

Anything	from	an	informal,	ad	hoc	two-minute	chat	or	a	pre-arranged	ten-minute	slot,	it	is	integral	to	the	
teaching	of	technical	disciplines.

Students	are	generally	quite	receptive	and	appreciative	of	feedback	received	during	taught	workshops	
and	future	project	work,	this	could	in	part	be	due	to	the	informal	verbal	style	of	feedback.	Sarah	Hayes	
commented	in	my	teaching	observation	feedback	that	I	have	'an	obvious	rapport	with	students'.			

I	am	rarely	critical	 in	my	feedback,		instead	I	often	focus	on	how	the	student	can	improve	or	what	to	next,	
often	referred	to	as	'feedforward'	to	promote	learning	and	development.

However	there	is	a	risk	with	this	type	of	informal	ongoing	feedback.	Do	students	know	that	this	is	
feedback?	According	to	NSS	results	students	in	the	UK	are	less	satisfied	with	their	assessment	and	
feedback	than	most	other	aspects	of	the	student	experience	 (Adams	,	J.	McNab,	N.	2012.	P37).		Students	
need	to	be	aware	that	assessment	and	feedback	is	happening	all	the	time,	from	a	variety	of	sources,	
including	technical	staff,	peers	and	themselves.	The	difficulty	is	how	to	ensure	students	are	aware	of	what	
constitutes	feedback?	Should	I	formalise	feedback	through	documentation,	or	include	the	phrase	
feedback	in	conversations	so	students	are	more	informed.

Also	students	are	not	being	summatively	assessed	or	marked,	they	are,	potentially,	more	relaxed.	Often,	
students	will	seek	out	technical	support	and	feedback

The	feedback	often	focuses	on	what	to	do	next,	opposed	to	concentrating	on	what	has	been	done,	often	
referred	to	as	'feedforward'.

Sometimes	feedback	can	be	quite	black	and	white,	especially	when	it	comes	to	health	and	safety	
procedures.
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Assessment	task	- optional	L2	participatory	workshop	(Yan	Hein's	method	of	investing	organic	
objects).	Use	this	because	I	can	draw	upon	Sarah's	feedback	from	my	teaching	observation

•

Open	with	a	quote?	"…Assessment	is	happening	continually,	both	formally	and	informally.	
Listening	to	what	students	say	in	a	tutorial	is	as	much	assessment	as	reading	their	exam	scripts	
and	assigning	marks	to	them.	Assessment	always	involves	making	fallible	human	judgments…"	
(Ramsden,	P.	1992.	pp	186)

•

Open	the	essay	citing	current	academic	theory	on	assessment,	in	particular	the	increasing	
importance	of	formative	assessment	and	movement	towards	assessment	for	learning	and	
away	from	assessment	of	learning

•

Confined	to	formative	methods,	partly	due	to	the	constraints	of	my	role	and	
responsibilities

○

Constantly	assessing	and	providing	feedback	to	students	due	to	my	constant	daily	
presence	in	the	workshops	and	students,	however	it	is	only	on	an	informal	basis	and		is	
primarily	verbal.	Historically	(before	I	taught)	their	were	attempts	to	engage	technical	
staff	in	the	summative	assessment	process	during	level	one	modules,	due	to	their	focus	
on	the	development	of	technical	skill,	material	knowledge	and	experience	of	processes

○

Consider	how	my	assessment	practices	sit	within	the	general	learning	outcome	within	
the	course	document

○

Discuss	my	role	within	BA	Crafts	and	how	I	contribute	to	assessment	on	an	individual	level•

Use	feedback	from	my	micro-teach	to	inform	some	of	the	ideas○
A	movement	towards	a	student	centred	approach	within	my	teaching	practice	- this	can	
include	assessment	

○

Improvements	to	my	assessment	methods	- formalised/more	structured	feedback;	
offering	technical	surgery,	technical	tutorials,	develop	a	technical	tutorial	feedback	form

○

Considerations	of	how	the	content,	title	and	design	of	the	form	can	encourage	self	
evaluation	and	reflective	practice

○

At	course	level,	could	their	be	further	scope	for	contributions	to	summative	assessment	
from	technical	staff

○

Discussions	about	the	introduction	of	a	technical	competency	award	scheme.	Award	
badges	for	levels	of	a	achievement	within	a	given	technical	discipline	or	process	(e.g.	
ability	to	safely,	confidently	and	professionally	use	a	piece	of	workshop	machinery).	
Discrete	qualification	within	an	existing	unit.	Development/design	of	a	system	that	aligns	
learning	outcomes,	teaching	&	learning	activities	and	assessment	criteria	 (Biggs)	and	
employs	Bloom's	Taxonomy	model	to	rank/grade	the	students	technical	understanding	
ability.

○

Critically	reflect	on	my	current	assessment	practices…•

What	can	be	achieved	by	contributions	to	current	summative	assessment	practises	by	technical	
staff?	After	all	the	majority	of	academic	staff	are	also	practising	Craft	practitioners	with	a	
catalogue	of	technical	skills	within	their	own	discipline.

•

Technical	staff	are	a	permanent	presence	in	the	studio	and	therefore	a	resource	that	is	
constantly	available	to	students.	We	are	

•

Many	researchers	have	discussed	the	success	and	value	of	formative	feedback.•

Main	structure/points

Give	space	over	to	drawings/sketches,	use	squared	paper	to	aid	the	production	of	diagrams	-
visually	stimulating

•

Focus	on	next	steps/development	- "feed	forward"•
Allow	space	for	self	evaluation	to	prompt	and	encourage	reflective	practice•
Give	consideration	to	the	title	of	the	form	to	identify	that	it	is	feedback - to	get	around	the	NSS	
myth	that	students	don't	receive	enough	feedback

•

Falmouth	University	logo	- looks	more	official•
Copies	for	student	and	technician•
Include	in	appendix	and	refer	to	throughout	assignment•

Tutorial	feedback	form	ideas

Extracts/notes

Through	this	exercise	 it	has	become	apparent	that	there	is	currently	no	means	of	formally	testing	if	a	
student	has	achieved,	and	how	well	they	achieved	the	learning	outcomes.	

This	can	be	both	conscious	and	subconscious

There	are	limitations	to	how	much	I	can	develop	assessment	practices	given	my	role	and	responsibilities	
and	the	course/departmental	structure.	However,	I	think	there	is	scope	to	engage	technical	staff	in	the	
summative	assessment	of	students.	At	a	departmental	level	early	discussions	have	taken	pace	regarding	
the	implementation	of	technical	curriculum	embedded	within	current	modules.	Unlike	current	practices,	
which	are	limited	to	signing	a	student	off	after	they	have	received	an	induction	to	a	process,	the	scheme	
would	reward/rank	competency	in	a	given	process	or	technique	with	tiered	awards	assessed	through	the	
observation	of	practical	work.	These	discrete	technical	awards	would	formalise	the	learning	of	technical	
and	vocational	skills	and	provide	additional	experience	 for	a	CV	and	enhance	employment	prospects.[jk1]

Alternatively,	technicians’	comments	could	be	included	within	summative	feedback	at	the	end	of	
modules.[jk2]

[jk1]Out	of	context	- consider	removing	in	place	of	something	more	relevant	– consider	a	
paragraph	about	how	assessment	can	help	the	teacher	
[jk2]Remove	or	expand

It	is	important	to	place	these	learning	outcomes	and	the	assessed	task	in	context.	Course	and	modular	
learning	outcomes	are	devised	by	the	academic	team	at	course	level,	however	the	workshop	in	question	
is	only	a	half	day	learning	activity	within	a	15	week	module.	Therefore,	I	regularly	devise	separate	yet	
complementary	teachings	aims	and	intended	learning	outcomes	that	are	more	specific	to	taught	sessions.	
The	lesson	plan	for	this	workshop	(appendix	2)	lists	six	learning	outcomes,	which	are	tailored	to	the	
technique	or	process	being	demonstrated.

Student	learning	is	not	summatively	assessed	during	this	half	day	workshop,	that	is	to	say	students	are	
not	graded	or	marked	on	how	able	they	were	with	the	technique	or	how	well	they	understood	the	
underlying	principles.	That	wouldn't	be	an	appropriate	method	of	assessing	practice	based	skills,	which	
take	time	to	develop,	master	and	understand	fully.	[Peter	Dormer	reference	here	regarding	master	and	
apprentice	and	learning	of	a	skill	- find	tonight].

At	the	end	of	the	workshop	the	student	and	the	technician	signs	an	induction	record	(Appendix	3),	
however	this	serves	more	of	a	record	of	attendance	and	compliance	with	procedure	than	it	does	a	
confirmation	of	understanding	and	competence.	

Anything	from	an	informal,	ad	hoc	two-minute	chat	or	a	pre-arranged	ten-minute	slot,	it	is	integral	to	the	
teaching	of	technical	disciplines.

Students	are	generally	quite	receptive	and	appreciative	of	feedback	received	during	taught	workshops	
and	future	project	work,	this	could	in	part	be	due	to	the	informal	verbal	style	of	feedback.	Sarah	Hayes	
commented	in	my	teaching	observation	feedback	that	I	have	'an	obvious	rapport	with	students'.			

I	am	rarely	critical	 in	my	feedback,		instead	I	often	focus	on	how	the	student	can	improve	or	what	to	next,	
often	referred	to	as	'feedforward'	to	promote	learning	and	development.

However	there	is	a	risk	with	this	type	of	informal	ongoing	feedback.	Do	students	know	that	this	is	
feedback?	According	to	NSS	results	students	in	the	UK	are	less	satisfied	with	their	assessment	and	
feedback	than	most	other	aspects	of	the	student	experience	 (Adams	,	J.	McNab,	N.	2012.	P37).		Students	
need	to	be	aware	that	assessment	and	feedback	is	happening	all	the	time,	from	a	variety	of	sources,	
including	technical	staff,	peers	and	themselves.	The	difficulty	is	how	to	ensure	students	are	aware	of	what	
constitutes	feedback?	Should	I	formalise	feedback	through	documentation,	or	include	the	phrase	
feedback	in	conversations	so	students	are	more	informed.

Also	students	are	not	being	summatively	assessed	or	marked,	they	are,	potentially,	more	relaxed.	Often,	
students	will	seek	out	technical	support	and	feedback

The	feedback	often	focuses	on	what	to	do	next,	opposed	to	concentrating	on	what	has	been	done,	often	
referred	to	as	'feedforward'.

Sometimes	feedback	can	be	quite	black	and	white,	especially	when	it	comes	to	health	and	safety	
procedures.
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Assessment	task	- optional	L2	participatory	workshop	(Yan	Hein's	method	of	investing	organic	
objects).	Use	this	because	I	can	draw	upon	Sarah's	feedback	from	my	teaching	observation

•

Open	with	a	quote?	"…Assessment	is	happening	continually,	both	formally	and	informally.	
Listening	to	what	students	say	in	a	tutorial	is	as	much	assessment	as	reading	their	exam	scripts	
and	assigning	marks	to	them.	Assessment	always	involves	making	fallible	human	judgments…"	
(Ramsden,	P.	1992.	pp	186)

•

Open	the	essay	citing	current	academic	theory	on	assessment,	in	particular	the	increasing	
importance	of	formative	assessment	and	movement	towards	assessment	for	learning	and	
away	from	assessment	of	learning

•

Confined	to	formative	methods,	partly	due	to	the	constraints	of	my	role	and	
responsibilities

○

Constantly	assessing	and	providing	feedback	to	students	due	to	my	constant	daily	
presence	in	the	workshops	and	students,	however	it	is	only	on	an	informal	basis	and		is	
primarily	verbal.	Historically	(before	I	taught)	their	were	attempts	to	engage	technical	
staff	in	the	summative	assessment	process	during	level	one	modules,	due	to	their	focus	
on	the	development	of	technical	skill,	material	knowledge	and	experience	of	processes

○

Consider	how	my	assessment	practices	sit	within	the	general	learning	outcome	within	
the	course	document

○

Discuss	my	role	within	BA	Crafts	and	how	I	contribute	to	assessment	on	an	individual	level•

Use	feedback	from	my	micro-teach	to	inform	some	of	the	ideas○
A	movement	towards	a	student	centred	approach	within	my	teaching	practice	- this	can	
include	assessment	

○

Improvements	to	my	assessment	methods	- formalised/more	structured	feedback;	
offering	technical	surgery,	technical	tutorials,	develop	a	technical	tutorial	feedback	form

○

Considerations	of	how	the	content,	title	and	design	of	the	form	can	encourage	self	
evaluation	and	reflective	practice

○

At	course	level,	could	their	be	further	scope	for	contributions	to	summative	assessment	
from	technical	staff

○

Discussions	about	the	introduction	of	a	technical	competency	award	scheme.	Award	
badges	for	levels	of	a	achievement	within	a	given	technical	discipline	or	process	(e.g.	
ability	to	safely,	confidently	and	professionally	use	a	piece	of	workshop	machinery).	
Discrete	qualification	within	an	existing	unit.	Development/design	of	a	system	that	aligns	
learning	outcomes,	teaching	&	learning	activities	and	assessment	criteria	 (Biggs)	and	
employs	Bloom's	Taxonomy	model	to	rank/grade	the	students	technical	understanding	
ability.

○

Critically	reflect	on	my	current	assessment	practices…•

What	can	be	achieved	by	contributions	to	current	summative	assessment	practises	by	technical	
staff?	After	all	the	majority	of	academic	staff	are	also	practising	Craft	practitioners	with	a	
catalogue	of	technical	skills	within	their	own	discipline.

•

Technical	staff	are	a	permanent	presence	in	the	studio	and	therefore	a	resource	that	is	
constantly	available	to	students.	We	are	

•

Many	researchers	have	discussed	the	success	and	value	of	formative	feedback.•

Main	structure/points

Give	space	over	to	drawings/sketches,	use	squared	paper	to	aid	the	production	of	diagrams	-
visually	stimulating

•

Focus	on	next	steps/development	- "feed	forward"•
Allow	space	for	self	evaluation	to	prompt	and	encourage	reflective	practice•
Give	consideration	to	the	title	of	the	form	to	identify	that	it	is	feedback - to	get	around	the	NSS	
myth	that	students	don't	receive	enough	feedback

•
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Include	in	appendix	and	refer	to	throughout	assignment•

Tutorial	feedback	form	ideas

Extracts/notes

Through	this	exercise	 it	has	become	apparent	that	there	is	currently	no	means	of	formally	testing	if	a	
student	has	achieved,	and	how	well	they	achieved	the	learning	outcomes.	

This	can	be	both	conscious	and	subconscious

There	are	limitations	to	how	much	I	can	develop	assessment	practices	given	my	role	and	responsibilities	
and	the	course/departmental	structure.	However,	I	think	there	is	scope	to	engage	technical	staff	in	the	
summative	assessment	of	students.	At	a	departmental	level	early	discussions	have	taken	pace	regarding	
the	implementation	of	technical	curriculum	embedded	within	current	modules.	Unlike	current	practices,	
which	are	limited	to	signing	a	student	off	after	they	have	received	an	induction	to	a	process,	the	scheme	
would	reward/rank	competency	in	a	given	process	or	technique	with	tiered	awards	assessed	through	the	
observation	of	practical	work.	These	discrete	technical	awards	would	formalise	the	learning	of	technical	
and	vocational	skills	and	provide	additional	experience	 for	a	CV	and	enhance	employment	prospects.[jk1]

Alternatively,	technicians’	comments	could	be	included	within	summative	feedback	at	the	end	of	
modules.[jk2]

[jk1]Out	of	context	- consider	removing	in	place	of	something	more	relevant	– consider	a	
paragraph	about	how	assessment	can	help	the	teacher	
[jk2]Remove	or	expand

It	is	important	to	place	these	learning	outcomes	and	the	assessed	task	in	context.	Course	and	modular	
learning	outcomes	are	devised	by	the	academic	team	at	course	level,	however	the	workshop	in	question	
is	only	a	half	day	learning	activity	within	a	15	week	module.	Therefore,	I	regularly	devise	separate	yet	
complementary	teachings	aims	and	intended	learning	outcomes	that	are	more	specific	to	taught	sessions.	
The	lesson	plan	for	this	workshop	(appendix	2)	lists	six	learning	outcomes,	which	are	tailored	to	the	
technique	or	process	being	demonstrated.

Student	learning	is	not	summatively	assessed	during	this	half	day	workshop,	that	is	to	say	students	are	
not	graded	or	marked	on	how	able	they	were	with	the	technique	or	how	well	they	understood	the	
underlying	principles.	That	wouldn't	be	an	appropriate	method	of	assessing	practice	based	skills,	which	
take	time	to	develop,	master	and	understand	fully.	[Peter	Dormer	reference	here	regarding	master	and	
apprentice	and	learning	of	a	skill	- find	tonight].

At	the	end	of	the	workshop	the	student	and	the	technician	signs	an	induction	record	(Appendix	3),	
however	this	serves	more	of	a	record	of	attendance	and	compliance	with	procedure	than	it	does	a	
confirmation	of	understanding	and	competence.	

Anything	from	an	informal,	ad	hoc	two-minute	chat	or	a	pre-arranged	ten-minute	slot,	it	is	integral	to	the	
teaching	of	technical	disciplines.

Students	are	generally	quite	receptive	and	appreciative	of	feedback	received	during	taught	workshops	
and	future	project	work,	this	could	in	part	be	due	to	the	informal	verbal	style	of	feedback.	Sarah	Hayes	
commented	in	my	teaching	observation	feedback	that	I	have	'an	obvious	rapport	with	students'.			

I	am	rarely	critical	 in	my	feedback,		instead	I	often	focus	on	how	the	student	can	improve	or	what	to	next,	
often	referred	to	as	'feedforward'	to	promote	learning	and	development.

However	there	is	a	risk	with	this	type	of	informal	ongoing	feedback.	Do	students	know	that	this	is	
feedback?	According	to	NSS	results	students	in	the	UK	are	less	satisfied	with	their	assessment	and	
feedback	than	most	other	aspects	of	the	student	experience	 (Adams	,	J.	McNab,	N.	2012.	P37).		Students	
need	to	be	aware	that	assessment	and	feedback	is	happening	all	the	time,	from	a	variety	of	sources,	
including	technical	staff,	peers	and	themselves.	The	difficulty	is	how	to	ensure	students	are	aware	of	what	
constitutes	feedback?	Should	I	formalise	feedback	through	documentation,	or	include	the	phrase	
feedback	in	conversations	so	students	are	more	informed.

Also	students	are	not	being	summatively	assessed	or	marked,	they	are,	potentially,	more	relaxed.	Often,	
students	will	seek	out	technical	support	and	feedback

The	feedback	often	focuses	on	what	to	do	next,	opposed	to	concentrating	on	what	has	been	done,	often	
referred	to	as	'feedforward'.

Sometimes	feedback	can	be	quite	black	and	white,	especially	when	it	comes	to	health	and	safety	
procedures.
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Assessment	task	- optional	L2	participatory	workshop	(Yan	Hein's	method	of	investing	organic	
objects).	Use	this	because	I	can	draw	upon	Sarah's	feedback	from	my	teaching	observation

•

Open	with	a	quote?	"…Assessment	is	happening	continually,	both	formally	and	informally.	
Listening	to	what	students	say	in	a	tutorial	is	as	much	assessment	as	reading	their	exam	scripts	
and	assigning	marks	to	them.	Assessment	always	involves	making	fallible	human	judgments…"	
(Ramsden,	P.	1992.	pp	186)

•

Open	the	essay	citing	current	academic	theory	on	assessment,	in	particular	the	increasing	
importance	of	formative	assessment	and	movement	towards	assessment	for	learning	and	
away	from	assessment	of	learning

•

Confined	to	formative	methods,	partly	due	to	the	constraints	of	my	role	and	
responsibilities

○

Constantly	assessing	and	providing	feedback	to	students	due	to	my	constant	daily	
presence	in	the	workshops	and	students,	however	it	is	only	on	an	informal	basis	and		is	
primarily	verbal.	Historically	(before	I	taught)	their	were	attempts	to	engage	technical	
staff	in	the	summative	assessment	process	during	level	one	modules,	due	to	their	focus	
on	the	development	of	technical	skill,	material	knowledge	and	experience	of	processes

○

Consider	how	my	assessment	practices	sit	within	the	general	learning	outcome	within	
the	course	document

○

Discuss	my	role	within	BA	Crafts	and	how	I	contribute	to	assessment	on	an	individual	level•

Use	feedback	from	my	micro-teach	to	inform	some	of	the	ideas○
A	movement	towards	a	student	centred	approach	within	my	teaching	practice	- this	can	
include	assessment	

○

Improvements	to	my	assessment	methods	- formalised/more	structured	feedback;	
offering	technical	surgery,	technical	tutorials,	develop	a	technical	tutorial	feedback	form

○

Considerations	of	how	the	content,	title	and	design	of	the	form	can	encourage	self	
evaluation	and	reflective	practice

○

At	course	level,	could	their	be	further	scope	for	contributions	to	summative	assessment	
from	technical	staff

○

Discussions	about	the	introduction	of	a	technical	competency	award	scheme.	Award	
badges	for	levels	of	a	achievement	within	a	given	technical	discipline	or	process	(e.g.	
ability	to	safely,	confidently	and	professionally	use	a	piece	of	workshop	machinery).	
Discrete	qualification	within	an	existing	unit.	Development/design	of	a	system	that	aligns	
learning	outcomes,	teaching	&	learning	activities	and	assessment	criteria	 (Biggs)	and	
employs	Bloom's	Taxonomy	model	to	rank/grade	the	students	technical	understanding	
ability.

○

Critically	reflect	on	my	current	assessment	practices…•

What	can	be	achieved	by	contributions	to	current	summative	assessment	practises	by	technical	
staff?	After	all	the	majority	of	academic	staff	are	also	practising	Craft	practitioners	with	a	
catalogue	of	technical	skills	within	their	own	discipline.

•

Technical	staff	are	a	permanent	presence	in	the	studio	and	therefore	a	resource	that	is	
constantly	available	to	students.	We	are	

•

Many	researchers	have	discussed	the	success	and	value	of	formative	feedback.•

Main	structure/points

Give	space	over	to	drawings/sketches,	use	squared	paper	to	aid	the	production	of	diagrams	-
visually	stimulating

•

Focus	on	next	steps/development	- "feed	forward"•
Allow	space	for	self	evaluation	to	prompt	and	encourage	reflective	practice•
Give	consideration	to	the	title	of	the	form	to	identify	that	it	is	feedback - to	get	around	the	NSS	
myth	that	students	don't	receive	enough	feedback

•

Falmouth	University	logo	- looks	more	official•
Copies	for	student	and	technician•
Include	in	appendix	and	refer	to	throughout	assignment•

Tutorial	feedback	form	ideas

Extracts/notes

Through	this	exercise	 it	has	become	apparent	that	there	is	currently	no	means	of	formally	testing	if	a	
student	has	achieved,	and	how	well	they	achieved	the	learning	outcomes.	

This	can	be	both	conscious	and	subconscious

There	are	limitations	to	how	much	I	can	develop	assessment	practices	given	my	role	and	responsibilities	
and	the	course/departmental	structure.	However,	I	think	there	is	scope	to	engage	technical	staff	in	the	
summative	assessment	of	students.	At	a	departmental	level	early	discussions	have	taken	pace	regarding	
the	implementation	of	technical	curriculum	embedded	within	current	modules.	Unlike	current	practices,	
which	are	limited	to	signing	a	student	off	after	they	have	received	an	induction	to	a	process,	the	scheme	
would	reward/rank	competency	in	a	given	process	or	technique	with	tiered	awards	assessed	through	the	
observation	of	practical	work.	These	discrete	technical	awards	would	formalise	the	learning	of	technical	
and	vocational	skills	and	provide	additional	experience	 for	a	CV	and	enhance	employment	prospects.[jk1]

Alternatively,	technicians’	comments	could	be	included	within	summative	feedback	at	the	end	of	
modules.[jk2]

[jk1]Out	of	context	- consider	removing	in	place	of	something	more	relevant	– consider	a	
paragraph	about	how	assessment	can	help	the	teacher	
[jk2]Remove	or	expand

It	is	important	to	place	these	learning	outcomes	and	the	assessed	task	in	context.	Course	and	modular	
learning	outcomes	are	devised	by	the	academic	team	at	course	level,	however	the	workshop	in	question	
is	only	a	half	day	learning	activity	within	a	15	week	module.	Therefore,	I	regularly	devise	separate	yet	
complementary	teachings	aims	and	intended	learning	outcomes	that	are	more	specific	to	taught	sessions.	
The	lesson	plan	for	this	workshop	(appendix	2)	lists	six	learning	outcomes,	which	are	tailored	to	the	
technique	or	process	being	demonstrated.

Student	learning	is	not	summatively	assessed	during	this	half	day	workshop,	that	is	to	say	students	are	
not	graded	or	marked	on	how	able	they	were	with	the	technique	or	how	well	they	understood	the	
underlying	principles.	That	wouldn't	be	an	appropriate	method	of	assessing	practice	based	skills,	which	
take	time	to	develop,	master	and	understand	fully.	[Peter	Dormer	reference	here	regarding	master	and	
apprentice	and	learning	of	a	skill	- find	tonight].

At	the	end	of	the	workshop	the	student	and	the	technician	signs	an	induction	record	(Appendix	3),	
however	this	serves	more	of	a	record	of	attendance	and	compliance	with	procedure	than	it	does	a	
confirmation	of	understanding	and	competence.	

Anything	from	an	informal,	ad	hoc	two-minute	chat	or	a	pre-arranged	ten-minute	slot,	it	is	integral	to	the	
teaching	of	technical	disciplines.

Students	are	generally	quite	receptive	and	appreciative	of	feedback	received	during	taught	workshops	
and	future	project	work,	this	could	in	part	be	due	to	the	informal	verbal	style	of	feedback.	Sarah	Hayes	
commented	in	my	teaching	observation	feedback	that	I	have	'an	obvious	rapport	with	students'.			

I	am	rarely	critical	 in	my	feedback,		instead	I	often	focus	on	how	the	student	can	improve	or	what	to	next,	
often	referred	to	as	'feedforward'	to	promote	learning	and	development.

However	there	is	a	risk	with	this	type	of	informal	ongoing	feedback.	Do	students	know	that	this	is	
feedback?	According	to	NSS	results	students	in	the	UK	are	less	satisfied	with	their	assessment	and	
feedback	than	most	other	aspects	of	the	student	experience	 (Adams	,	J.	McNab,	N.	2012.	P37).		Students	
need	to	be	aware	that	assessment	and	feedback	is	happening	all	the	time,	from	a	variety	of	sources,	
including	technical	staff,	peers	and	themselves.	The	difficulty	is	how	to	ensure	students	are	aware	of	what	
constitutes	feedback?	Should	I	formalise	feedback	through	documentation,	or	include	the	phrase	
feedback	in	conversations	so	students	are	more	informed.

Also	students	are	not	being	summatively	assessed	or	marked,	they	are,	potentially,	more	relaxed.	Often,	
students	will	seek	out	technical	support	and	feedback

The	feedback	often	focuses	on	what	to	do	next,	opposed	to	concentrating	on	what	has	been	done,	often	
referred	to	as	'feedforward'.

Sometimes	feedback	can	be	quite	black	and	white,	especially	when	it	comes	to	health	and	safety	
procedures.
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Assessment	task	- optional	L2	participatory	workshop	(Yan	Hein's	method	of	investing	organic	
objects).	Use	this	because	I	can	draw	upon	Sarah's	feedback	from	my	teaching	observation

•

Open	with	a	quote?	"…Assessment	is	happening	continually,	both	formally	and	informally.	
Listening	to	what	students	say	in	a	tutorial	is	as	much	assessment	as	reading	their	exam	scripts	
and	assigning	marks	to	them.	Assessment	always	involves	making	fallible	human	judgments…"	
(Ramsden,	P.	1992.	pp	186)

•

Open	the	essay	citing	current	academic	theory	on	assessment,	in	particular	the	increasing	
importance	of	formative	assessment	and	movement	towards	assessment	for	learning	and	
away	from	assessment	of	learning

•

Confined	to	formative	methods,	partly	due	to	the	constraints	of	my	role	and	
responsibilities

○

Constantly	assessing	and	providing	feedback	to	students	due	to	my	constant	daily	
presence	in	the	workshops	and	students,	however	it	is	only	on	an	informal	basis	and		is	
primarily	verbal.	Historically	(before	I	taught)	their	were	attempts	to	engage	technical	
staff	in	the	summative	assessment	process	during	level	one	modules,	due	to	their	focus	
on	the	development	of	technical	skill,	material	knowledge	and	experience	of	processes

○

Consider	how	my	assessment	practices	sit	within	the	general	learning	outcome	within	
the	course	document

○

Discuss	my	role	within	BA	Crafts	and	how	I	contribute	to	assessment	on	an	individual	level•

Use	feedback	from	my	micro-teach	to	inform	some	of	the	ideas○
A	movement	towards	a	student	centred	approach	within	my	teaching	practice	- this	can	
include	assessment	

○

Improvements	to	my	assessment	methods	- formalised/more	structured	feedback;	
offering	technical	surgery,	technical	tutorials,	develop	a	technical	tutorial	feedback	form

○

Considerations	of	how	the	content,	title	and	design	of	the	form	can	encourage	self	
evaluation	and	reflective	practice

○

At	course	level,	could	their	be	further	scope	for	contributions	to	summative	assessment	
from	technical	staff

○

Discussions	about	the	introduction	of	a	technical	competency	award	scheme.	Award	
badges	for	levels	of	a	achievement	within	a	given	technical	discipline	or	process	(e.g.	
ability	to	safely,	confidently	and	professionally	use	a	piece	of	workshop	machinery).	
Discrete	qualification	within	an	existing	unit.	Development/design	of	a	system	that	aligns	
learning	outcomes,	teaching	&	learning	activities	and	assessment	criteria	 (Biggs)	and	
employs	Bloom's	Taxonomy	model	to	rank/grade	the	students	technical	understanding	
ability.

○

Critically	reflect	on	my	current	assessment	practices…•

What	can	be	achieved	by	contributions	to	current	summative	assessment	practises	by	technical	
staff?	After	all	the	majority	of	academic	staff	are	also	practising	Craft	practitioners	with	a	
catalogue	of	technical	skills	within	their	own	discipline.

•

Technical	staff	are	a	permanent	presence	in	the	studio	and	therefore	a	resource	that	is	
constantly	available	to	students.	We	are	

•

Many	researchers	have	discussed	the	success	and	value	of	formative	feedback.•

Main	structure/points

Give	space	over	to	drawings/sketches,	use	squared	paper	to	aid	the	production	of	diagrams	-
visually	stimulating

•

Focus	on	next	steps/development	- "feed	forward"•
Allow	space	for	self	evaluation	to	prompt	and	encourage	reflective	practice•
Give	consideration	to	the	title	of	the	form	to	identify	that	it	is	feedback - to	get	around	the	NSS	
myth	that	students	don't	receive	enough	feedback

•

Falmouth	University	logo	- looks	more	official•
Copies	for	student	and	technician•
Include	in	appendix	and	refer	to	throughout	assignment•

Tutorial	feedback	form	ideas

Extracts/notes

Through	this	exercise	 it	has	become	apparent	that	there	is	currently	no	means	of	formally	testing	if	a	
student	has	achieved,	and	how	well	they	achieved	the	learning	outcomes.	

This	can	be	both	conscious	and	subconscious

There	are	limitations	to	how	much	I	can	develop	assessment	practices	given	my	role	and	responsibilities	
and	the	course/departmental	structure.	However,	I	think	there	is	scope	to	engage	technical	staff	in	the	
summative	assessment	of	students.	At	a	departmental	level	early	discussions	have	taken	pace	regarding	
the	implementation	of	technical	curriculum	embedded	within	current	modules.	Unlike	current	practices,	
which	are	limited	to	signing	a	student	off	after	they	have	received	an	induction	to	a	process,	the	scheme	
would	reward/rank	competency	in	a	given	process	or	technique	with	tiered	awards	assessed	through	the	
observation	of	practical	work.	These	discrete	technical	awards	would	formalise	the	learning	of	technical	
and	vocational	skills	and	provide	additional	experience	 for	a	CV	and	enhance	employment	prospects.[jk1]

Alternatively,	technicians’	comments	could	be	included	within	summative	feedback	at	the	end	of	
modules.[jk2]

[jk1]Out	of	context	- consider	removing	in	place	of	something	more	relevant	– consider	a	
paragraph	about	how	assessment	can	help	the	teacher	
[jk2]Remove	or	expand

It	is	important	to	place	these	learning	outcomes	and	the	assessed	task	in	context.	Course	and	modular	
learning	outcomes	are	devised	by	the	academic	team	at	course	level,	however	the	workshop	in	question	
is	only	a	half	day	learning	activity	within	a	15	week	module.	Therefore,	I	regularly	devise	separate	yet	
complementary	teachings	aims	and	intended	learning	outcomes	that	are	more	specific	to	taught	sessions.	
The	lesson	plan	for	this	workshop	(appendix	2)	lists	six	learning	outcomes,	which	are	tailored	to	the	
technique	or	process	being	demonstrated.

Student	learning	is	not	summatively	assessed	during	this	half	day	workshop,	that	is	to	say	students	are	
not	graded	or	marked	on	how	able	they	were	with	the	technique	or	how	well	they	understood	the	
underlying	principles.	That	wouldn't	be	an	appropriate	method	of	assessing	practice	based	skills,	which	
take	time	to	develop,	master	and	understand	fully.	[Peter	Dormer	reference	here	regarding	master	and	
apprentice	and	learning	of	a	skill	- find	tonight].

At	the	end	of	the	workshop	the	student	and	the	technician	signs	an	induction	record	(Appendix	3),	
however	this	serves	more	of	a	record	of	attendance	and	compliance	with	procedure	than	it	does	a	
confirmation	of	understanding	and	competence.	

Anything	from	an	informal,	ad	hoc	two-minute	chat	or	a	pre-arranged	ten-minute	slot,	it	is	integral	to	the	
teaching	of	technical	disciplines.

Students	are	generally	quite	receptive	and	appreciative	of	feedback	received	during	taught	workshops	
and	future	project	work,	this	could	in	part	be	due	to	the	informal	verbal	style	of	feedback.	Sarah	Hayes	
commented	in	my	teaching	observation	feedback	that	I	have	'an	obvious	rapport	with	students'.			

I	am	rarely	critical	 in	my	feedback,		instead	I	often	focus	on	how	the	student	can	improve	or	what	to	next,	
often	referred	to	as	'feedforward'	to	promote	learning	and	development.

However	there	is	a	risk	with	this	type	of	informal	ongoing	feedback.	Do	students	know	that	this	is	
feedback?	According	to	NSS	results	students	in	the	UK	are	less	satisfied	with	their	assessment	and	
feedback	than	most	other	aspects	of	the	student	experience	 (Adams	,	J.	McNab,	N.	2012.	P37).		Students	
need	to	be	aware	that	assessment	and	feedback	is	happening	all	the	time,	from	a	variety	of	sources,	
including	technical	staff,	peers	and	themselves.	The	difficulty	is	how	to	ensure	students	are	aware	of	what	
constitutes	feedback?	Should	I	formalise	feedback	through	documentation,	or	include	the	phrase	
feedback	in	conversations	so	students	are	more	informed.

Also	students	are	not	being	summatively	assessed	or	marked,	they	are,	potentially,	more	relaxed.	Often,	
students	will	seek	out	technical	support	and	feedback

The	feedback	often	focuses	on	what	to	do	next,	opposed	to	concentrating	on	what	has	been	done,	often	
referred	to	as	'feedforward'.

Sometimes	feedback	can	be	quite	black	and	white,	especially	when	it	comes	to	health	and	safety	
procedures.
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Assessment	task	- optional	L2	participatory	workshop	(Yan	Hein's	method	of	investing	organic	
objects).	Use	this	because	I	can	draw	upon	Sarah's	feedback	from	my	teaching	observation

•

Open	with	a	quote?	"…Assessment	is	happening	continually,	both	formally	and	informally.	
Listening	to	what	students	say	in	a	tutorial	is	as	much	assessment	as	reading	their	exam	scripts	
and	assigning	marks	to	them.	Assessment	always	involves	making	fallible	human	judgments…"	
(Ramsden,	P.	1992.	pp	186)

•

Open	the	essay	citing	current	academic	theory	on	assessment,	in	particular	the	increasing	
importance	of	formative	assessment	and	movement	towards	assessment	for	learning	and	
away	from	assessment	of	learning

•

Confined	to	formative	methods,	partly	due	to	the	constraints	of	my	role	and	
responsibilities

○

Constantly	assessing	and	providing	feedback	to	students	due	to	my	constant	daily	
presence	in	the	workshops	and	students,	however	it	is	only	on	an	informal	basis	and		is	
primarily	verbal.	Historically	(before	I	taught)	their	were	attempts	to	engage	technical	
staff	in	the	summative	assessment	process	during	level	one	modules,	due	to	their	focus	
on	the	development	of	technical	skill,	material	knowledge	and	experience	of	processes

○

Consider	how	my	assessment	practices	sit	within	the	general	learning	outcome	within	
the	course	document

○

Discuss	my	role	within	BA	Crafts	and	how	I	contribute	to	assessment	on	an	individual	level•

Use	feedback	from	my	micro-teach	to	inform	some	of	the	ideas○
A	movement	towards	a	student	centred	approach	within	my	teaching	practice	- this	can	
include	assessment	

○

Improvements	to	my	assessment	methods	- formalised/more	structured	feedback;	
offering	technical	surgery,	technical	tutorials,	develop	a	technical	tutorial	feedback	form

○

Considerations	of	how	the	content,	title	and	design	of	the	form	can	encourage	self	
evaluation	and	reflective	practice

○

At	course	level,	could	their	be	further	scope	for	contributions	to	summative	assessment	
from	technical	staff

○

Discussions	about	the	introduction	of	a	technical	competency	award	scheme.	Award	
badges	for	levels	of	a	achievement	within	a	given	technical	discipline	or	process	(e.g.	
ability	to	safely,	confidently	and	professionally	use	a	piece	of	workshop	machinery).	
Discrete	qualification	within	an	existing	unit.	Development/design	of	a	system	that	aligns	
learning	outcomes,	teaching	&	learning	activities	and	assessment	criteria	 (Biggs)	and	
employs	Bloom's	Taxonomy	model	to	rank/grade	the	students	technical	understanding	
ability.

○

Critically	reflect	on	my	current	assessment	practices…•

What	can	be	achieved	by	contributions	to	current	summative	assessment	practises	by	technical	
staff?	After	all	the	majority	of	academic	staff	are	also	practising	Craft	practitioners	with	a	
catalogue	of	technical	skills	within	their	own	discipline.

•

Technical	staff	are	a	permanent	presence	in	the	studio	and	therefore	a	resource	that	is	
constantly	available	to	students.	We	are	

•

Many	researchers	have	discussed	the	success	and	value	of	formative	feedback.•

Main	structure/points

Give	space	over	to	drawings/sketches,	use	squared	paper	to	aid	the	production	of	diagrams	-
visually	stimulating

•

Focus	on	next	steps/development	- "feed	forward"•
Allow	space	for	self	evaluation	to	prompt	and	encourage	reflective	practice•
Give	consideration	to	the	title	of	the	form	to	identify	that	it	is	feedback - to	get	around	the	NSS	
myth	that	students	don't	receive	enough	feedback

•

Falmouth	University	logo	- looks	more	official•
Copies	for	student	and	technician•
Include	in	appendix	and	refer	to	throughout	assignment•

Tutorial	feedback	form	ideas

Extracts/notes

Through	this	exercise	 it	has	become	apparent	that	there	is	currently	no	means	of	formally	testing	if	a	
student	has	achieved,	and	how	well	they	achieved	the	learning	outcomes.	

This	can	be	both	conscious	and	subconscious

There	are	limitations	to	how	much	I	can	develop	assessment	practices	given	my	role	and	responsibilities	
and	the	course/departmental	structure.	However,	I	think	there	is	scope	to	engage	technical	staff	in	the	
summative	assessment	of	students.	At	a	departmental	level	early	discussions	have	taken	pace	regarding	
the	implementation	of	technical	curriculum	embedded	within	current	modules.	Unlike	current	practices,	
which	are	limited	to	signing	a	student	off	after	they	have	received	an	induction	to	a	process,	the	scheme	
would	reward/rank	competency	in	a	given	process	or	technique	with	tiered	awards	assessed	through	the	
observation	of	practical	work.	These	discrete	technical	awards	would	formalise	the	learning	of	technical	
and	vocational	skills	and	provide	additional	experience	 for	a	CV	and	enhance	employment	prospects.[jk1]

Alternatively,	technicians’	comments	could	be	included	within	summative	feedback	at	the	end	of	
modules.[jk2]

[jk1]Out	of	context	- consider	removing	in	place	of	something	more	relevant	– consider	a	
paragraph	about	how	assessment	can	help	the	teacher	
[jk2]Remove	or	expand

It	is	important	to	place	these	learning	outcomes	and	the	assessed	task	in	context.	Course	and	modular	
learning	outcomes	are	devised	by	the	academic	team	at	course	level,	however	the	workshop	in	question	
is	only	a	half	day	learning	activity	within	a	15	week	module.	Therefore,	I	regularly	devise	separate	yet	
complementary	teachings	aims	and	intended	learning	outcomes	that	are	more	specific	to	taught	sessions.	
The	lesson	plan	for	this	workshop	(appendix	2)	lists	six	learning	outcomes,	which	are	tailored	to	the	
technique	or	process	being	demonstrated.

Student	learning	is	not	summatively	assessed	during	this	half	day	workshop,	that	is	to	say	students	are	
not	graded	or	marked	on	how	able	they	were	with	the	technique	or	how	well	they	understood	the	
underlying	principles.	That	wouldn't	be	an	appropriate	method	of	assessing	practice	based	skills,	which	
take	time	to	develop,	master	and	understand	fully.	[Peter	Dormer	reference	here	regarding	master	and	
apprentice	and	learning	of	a	skill	- find	tonight].

At	the	end	of	the	workshop	the	student	and	the	technician	signs	an	induction	record	(Appendix	3),	
however	this	serves	more	of	a	record	of	attendance	and	compliance	with	procedure	than	it	does	a	
confirmation	of	understanding	and	competence.	

Anything	from	an	informal,	ad	hoc	two-minute	chat	or	a	pre-arranged	ten-minute	slot,	it	is	integral	to	the	
teaching	of	technical	disciplines.

Students	are	generally	quite	receptive	and	appreciative	of	feedback	received	during	taught	workshops	
and	future	project	work,	this	could	in	part	be	due	to	the	informal	verbal	style	of	feedback.	Sarah	Hayes	
commented	in	my	teaching	observation	feedback	that	I	have	'an	obvious	rapport	with	students'.			

I	am	rarely	critical	 in	my	feedback,		instead	I	often	focus	on	how	the	student	can	improve	or	what	to	next,	
often	referred	to	as	'feedforward'	to	promote	learning	and	development.

However	there	is	a	risk	with	this	type	of	informal	ongoing	feedback.	Do	students	know	that	this	is	
feedback?	According	to	NSS	results	students	in	the	UK	are	less	satisfied	with	their	assessment	and	
feedback	than	most	other	aspects	of	the	student	experience	 (Adams	,	J.	McNab,	N.	2012.	P37).		Students	
need	to	be	aware	that	assessment	and	feedback	is	happening	all	the	time,	from	a	variety	of	sources,	
including	technical	staff,	peers	and	themselves.	The	difficulty	is	how	to	ensure	students	are	aware	of	what	
constitutes	feedback?	Should	I	formalise	feedback	through	documentation,	or	include	the	phrase	
feedback	in	conversations	so	students	are	more	informed.

Also	students	are	not	being	summatively	assessed	or	marked,	they	are,	potentially,	more	relaxed.	Often,	
students	will	seek	out	technical	support	and	feedback

The	feedback	often	focuses	on	what	to	do	next,	opposed	to	concentrating	on	what	has	been	done,	often	
referred	to	as	'feedforward'.

Sometimes	feedback	can	be	quite	black	and	white,	especially	when	it	comes	to	health	and	safety	
procedures.
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Assessment	task	- optional	L2	participatory	workshop	(Yan	Hein's	method	of	investing	organic	
objects).	Use	this	because	I	can	draw	upon	Sarah's	feedback	from	my	teaching	observation

•

Open	with	a	quote?	"…Assessment	is	happening	continually,	both	formally	and	informally.	
Listening	to	what	students	say	in	a	tutorial	is	as	much	assessment	as	reading	their	exam	scripts	
and	assigning	marks	to	them.	Assessment	always	involves	making	fallible	human	judgments…"	
(Ramsden,	P.	1992.	pp	186)

•

Open	the	essay	citing	current	academic	theory	on	assessment,	in	particular	the	increasing	
importance	of	formative	assessment	and	movement	towards	assessment	for	learning	and	
away	from	assessment	of	learning

•

Confined	to	formative	methods,	partly	due	to	the	constraints	of	my	role	and	
responsibilities

○

Constantly	assessing	and	providing	feedback	to	students	due	to	my	constant	daily	
presence	in	the	workshops	and	students,	however	it	is	only	on	an	informal	basis	and		is	
primarily	verbal.	Historically	(before	I	taught)	their	were	attempts	to	engage	technical	
staff	in	the	summative	assessment	process	during	level	one	modules,	due	to	their	focus	
on	the	development	of	technical	skill,	material	knowledge	and	experience	of	processes

○

Consider	how	my	assessment	practices	sit	within	the	general	learning	outcome	within	
the	course	document

○

Discuss	my	role	within	BA	Crafts	and	how	I	contribute	to	assessment	on	an	individual	level•

Use	feedback	from	my	micro-teach	to	inform	some	of	the	ideas○
A	movement	towards	a	student	centred	approach	within	my	teaching	practice	- this	can	
include	assessment	

○

Improvements	to	my	assessment	methods	- formalised/more	structured	feedback;	
offering	technical	surgery,	technical	tutorials,	develop	a	technical	tutorial	feedback	form

○

Considerations	of	how	the	content,	title	and	design	of	the	form	can	encourage	self	
evaluation	and	reflective	practice

○

At	course	level,	could	their	be	further	scope	for	contributions	to	summative	assessment	
from	technical	staff

○

Discussions	about	the	introduction	of	a	technical	competency	award	scheme.	Award	
badges	for	levels	of	a	achievement	within	a	given	technical	discipline	or	process	(e.g.	
ability	to	safely,	confidently	and	professionally	use	a	piece	of	workshop	machinery).	
Discrete	qualification	within	an	existing	unit.	Development/design	of	a	system	that	aligns	
learning	outcomes,	teaching	&	learning	activities	and	assessment	criteria	 (Biggs)	and	
employs	Bloom's	Taxonomy	model	to	rank/grade	the	students	technical	understanding	
ability.

○

Critically	reflect	on	my	current	assessment	practices…•

What	can	be	achieved	by	contributions	to	current	summative	assessment	practises	by	technical	
staff?	After	all	the	majority	of	academic	staff	are	also	practising	Craft	practitioners	with	a	
catalogue	of	technical	skills	within	their	own	discipline.

•

Technical	staff	are	a	permanent	presence	in	the	studio	and	therefore	a	resource	that	is	
constantly	available	to	students.	We	are	

•

Many	researchers	have	discussed	the	success	and	value	of	formative	feedback.•

Main	structure/points

Give	space	over	to	drawings/sketches,	use	squared	paper	to	aid	the	production	of	diagrams	-
visually	stimulating

•

Focus	on	next	steps/development	- "feed	forward"•
Allow	space	for	self	evaluation	to	prompt	and	encourage	reflective	practice•
Give	consideration	to	the	title	of	the	form	to	identify	that	it	is	feedback - to	get	around	the	NSS	
myth	that	students	don't	receive	enough	feedback

•

Falmouth	University	logo	- looks	more	official•
Copies	for	student	and	technician•
Include	in	appendix	and	refer	to	throughout	assignment•

Tutorial	feedback	form	ideas

Extracts/notes

Through	this	exercise	 it	has	become	apparent	that	there	is	currently	no	means	of	formally	testing	if	a	
student	has	achieved,	and	how	well	they	achieved	the	learning	outcomes.	

This	can	be	both	conscious	and	subconscious

There	are	limitations	to	how	much	I	can	develop	assessment	practices	given	my	role	and	responsibilities	
and	the	course/departmental	structure.	However,	I	think	there	is	scope	to	engage	technical	staff	in	the	
summative	assessment	of	students.	At	a	departmental	level	early	discussions	have	taken	pace	regarding	
the	implementation	of	technical	curriculum	embedded	within	current	modules.	Unlike	current	practices,	
which	are	limited	to	signing	a	student	off	after	they	have	received	an	induction	to	a	process,	the	scheme	
would	reward/rank	competency	in	a	given	process	or	technique	with	tiered	awards	assessed	through	the	
observation	of	practical	work.	These	discrete	technical	awards	would	formalise	the	learning	of	technical	
and	vocational	skills	and	provide	additional	experience	 for	a	CV	and	enhance	employment	prospects.[jk1]

Alternatively,	technicians’	comments	could	be	included	within	summative	feedback	at	the	end	of	
modules.[jk2]

[jk1]Out	of	context	- consider	removing	in	place	of	something	more	relevant	– consider	a	
paragraph	about	how	assessment	can	help	the	teacher	
[jk2]Remove	or	expand

It	is	important	to	place	these	learning	outcomes	and	the	assessed	task	in	context.	Course	and	modular	
learning	outcomes	are	devised	by	the	academic	team	at	course	level,	however	the	workshop	in	question	
is	only	a	half	day	learning	activity	within	a	15	week	module.	Therefore,	I	regularly	devise	separate	yet	
complementary	teachings	aims	and	intended	learning	outcomes	that	are	more	specific	to	taught	sessions.	
The	lesson	plan	for	this	workshop	(appendix	2)	lists	six	learning	outcomes,	which	are	tailored	to	the	
technique	or	process	being	demonstrated.

Student	learning	is	not	summatively	assessed	during	this	half	day	workshop,	that	is	to	say	students	are	
not	graded	or	marked	on	how	able	they	were	with	the	technique	or	how	well	they	understood	the	
underlying	principles.	That	wouldn't	be	an	appropriate	method	of	assessing	practice	based	skills,	which	
take	time	to	develop,	master	and	understand	fully.	[Peter	Dormer	reference	here	regarding	master	and	
apprentice	and	learning	of	a	skill	- find	tonight].

At	the	end	of	the	workshop	the	student	and	the	technician	signs	an	induction	record	(Appendix	3),	
however	this	serves	more	of	a	record	of	attendance	and	compliance	with	procedure	than	it	does	a	
confirmation	of	understanding	and	competence.	

Anything	from	an	informal,	ad	hoc	two-minute	chat	or	a	pre-arranged	ten-minute	slot,	it	is	integral	to	the	
teaching	of	technical	disciplines.

Students	are	generally	quite	receptive	and	appreciative	of	feedback	received	during	taught	workshops	
and	future	project	work,	this	could	in	part	be	due	to	the	informal	verbal	style	of	feedback.	Sarah	Hayes	
commented	in	my	teaching	observation	feedback	that	I	have	'an	obvious	rapport	with	students'.			

I	am	rarely	critical	 in	my	feedback,		instead	I	often	focus	on	how	the	student	can	improve	or	what	to	next,	
often	referred	to	as	'feedforward'	to	promote	learning	and	development.

However	there	is	a	risk	with	this	type	of	informal	ongoing	feedback.	Do	students	know	that	this	is	
feedback?	According	to	NSS	results	students	in	the	UK	are	less	satisfied	with	their	assessment	and	
feedback	than	most	other	aspects	of	the	student	experience	 (Adams	,	J.	McNab,	N.	2012.	P37).		Students	
need	to	be	aware	that	assessment	and	feedback	is	happening	all	the	time,	from	a	variety	of	sources,	
including	technical	staff,	peers	and	themselves.	The	difficulty	is	how	to	ensure	students	are	aware	of	what	
constitutes	feedback?	Should	I	formalise	feedback	through	documentation,	or	include	the	phrase	
feedback	in	conversations	so	students	are	more	informed.

Also	students	are	not	being	summatively	assessed	or	marked,	they	are,	potentially,	more	relaxed.	Often,	
students	will	seek	out	technical	support	and	feedback

The	feedback	often	focuses	on	what	to	do	next,	opposed	to	concentrating	on	what	has	been	done,	often	
referred	to	as	'feedforward'.

Sometimes	feedback	can	be	quite	black	and	white,	especially	when	it	comes	to	health	and	safety	
procedures.
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Assessment	task	- optional	L2	participatory	workshop	(Yan	Hein's	method	of	investing	organic	
objects).	Use	this	because	I	can	draw	upon	Sarah's	feedback	from	my	teaching	observation

•

Open	with	a	quote?	"…Assessment	is	happening	continually,	both	formally	and	informally.	
Listening	to	what	students	say	in	a	tutorial	is	as	much	assessment	as	reading	their	exam	scripts	
and	assigning	marks	to	them.	Assessment	always	involves	making	fallible	human	judgments…"	
(Ramsden,	P.	1992.	pp	186)

•

Open	the	essay	citing	current	academic	theory	on	assessment,	in	particular	the	increasing	
importance	of	formative	assessment	and	movement	towards	assessment	for	learning	and	
away	from	assessment	of	learning

•

Confined	to	formative	methods,	partly	due	to	the	constraints	of	my	role	and	
responsibilities

○

Constantly	assessing	and	providing	feedback	to	students	due	to	my	constant	daily	
presence	in	the	workshops	and	students,	however	it	is	only	on	an	informal	basis	and		is	
primarily	verbal.	Historically	(before	I	taught)	their	were	attempts	to	engage	technical	
staff	in	the	summative	assessment	process	during	level	one	modules,	due	to	their	focus	
on	the	development	of	technical	skill,	material	knowledge	and	experience	of	processes

○

Consider	how	my	assessment	practices	sit	within	the	general	learning	outcome	within	
the	course	document

○

Discuss	my	role	within	BA	Crafts	and	how	I	contribute	to	assessment	on	an	individual	level•

Use	feedback	from	my	micro-teach	to	inform	some	of	the	ideas○
A	movement	towards	a	student	centred	approach	within	my	teaching	practice	- this	can	
include	assessment	

○

Improvements	to	my	assessment	methods	- formalised/more	structured	feedback;	
offering	technical	surgery,	technical	tutorials,	develop	a	technical	tutorial	feedback	form

○

Considerations	of	how	the	content,	title	and	design	of	the	form	can	encourage	self	
evaluation	and	reflective	practice

○

At	course	level,	could	their	be	further	scope	for	contributions	to	summative	assessment	
from	technical	staff

○

Discussions	about	the	introduction	of	a	technical	competency	award	scheme.	Award	
badges	for	levels	of	a	achievement	within	a	given	technical	discipline	or	process	(e.g.	
ability	to	safely,	confidently	and	professionally	use	a	piece	of	workshop	machinery).	
Discrete	qualification	within	an	existing	unit.	Development/design	of	a	system	that	aligns	
learning	outcomes,	teaching	&	learning	activities	and	assessment	criteria	 (Biggs)	and	
employs	Bloom's	Taxonomy	model	to	rank/grade	the	students	technical	understanding	
ability.

○

Critically	reflect	on	my	current	assessment	practices…•

What	can	be	achieved	by	contributions	to	current	summative	assessment	practises	by	technical	
staff?	After	all	the	majority	of	academic	staff	are	also	practising	Craft	practitioners	with	a	
catalogue	of	technical	skills	within	their	own	discipline.

•

Technical	staff	are	a	permanent	presence	in	the	studio	and	therefore	a	resource	that	is	
constantly	available	to	students.	We	are	

•

Many	researchers	have	discussed	the	success	and	value	of	formative	feedback.•

Main	structure/points

Give	space	over	to	drawings/sketches,	use	squared	paper	to	aid	the	production	of	diagrams	-
visually	stimulating

•

Focus	on	next	steps/development	- "feed	forward"•
Allow	space	for	self	evaluation	to	prompt	and	encourage	reflective	practice•
Give	consideration	to	the	title	of	the	form	to	identify	that	it	is	feedback - to	get	around	the	NSS	
myth	that	students	don't	receive	enough	feedback

•

Falmouth	University	logo	- looks	more	official•
Copies	for	student	and	technician•
Include	in	appendix	and	refer	to	throughout	assignment•

Tutorial	feedback	form	ideas

Extracts/notes

Through	this	exercise	 it	has	become	apparent	that	there	is	currently	no	means	of	formally	testing	if	a	
student	has	achieved,	and	how	well	they	achieved	the	learning	outcomes.	

This	can	be	both	conscious	and	subconscious

There	are	limitations	to	how	much	I	can	develop	assessment	practices	given	my	role	and	responsibilities	
and	the	course/departmental	structure.	However,	I	think	there	is	scope	to	engage	technical	staff	in	the	
summative	assessment	of	students.	At	a	departmental	level	early	discussions	have	taken	pace	regarding	
the	implementation	of	technical	curriculum	embedded	within	current	modules.	Unlike	current	practices,	
which	are	limited	to	signing	a	student	off	after	they	have	received	an	induction	to	a	process,	the	scheme	
would	reward/rank	competency	in	a	given	process	or	technique	with	tiered	awards	assessed	through	the	
observation	of	practical	work.	These	discrete	technical	awards	would	formalise	the	learning	of	technical	
and	vocational	skills	and	provide	additional	experience	 for	a	CV	and	enhance	employment	prospects.[jk1]

Alternatively,	technicians’	comments	could	be	included	within	summative	feedback	at	the	end	of	
modules.[jk2]

[jk1]Out	of	context	- consider	removing	in	place	of	something	more	relevant	– consider	a	
paragraph	about	how	assessment	can	help	the	teacher	
[jk2]Remove	or	expand

It	is	important	to	place	these	learning	outcomes	and	the	assessed	task	in	context.	Course	and	modular	
learning	outcomes	are	devised	by	the	academic	team	at	course	level,	however	the	workshop	in	question	
is	only	a	half	day	learning	activity	within	a	15	week	module.	Therefore,	I	regularly	devise	separate	yet	
complementary	teachings	aims	and	intended	learning	outcomes	that	are	more	specific	to	taught	sessions.	
The	lesson	plan	for	this	workshop	(appendix	2)	lists	six	learning	outcomes,	which	are	tailored	to	the	
technique	or	process	being	demonstrated.

Student	learning	is	not	summatively	assessed	during	this	half	day	workshop,	that	is	to	say	students	are	
not	graded	or	marked	on	how	able	they	were	with	the	technique	or	how	well	they	understood	the	
underlying	principles.	That	wouldn't	be	an	appropriate	method	of	assessing	practice	based	skills,	which	
take	time	to	develop,	master	and	understand	fully.	[Peter	Dormer	reference	here	regarding	master	and	
apprentice	and	learning	of	a	skill	- find	tonight].

At	the	end	of	the	workshop	the	student	and	the	technician	signs	an	induction	record	(Appendix	3),	
however	this	serves	more	of	a	record	of	attendance	and	compliance	with	procedure	than	it	does	a	
confirmation	of	understanding	and	competence.	

Anything	from	an	informal,	ad	hoc	two-minute	chat	or	a	pre-arranged	ten-minute	slot,	it	is	integral	to	the	
teaching	of	technical	disciplines.

Students	are	generally	quite	receptive	and	appreciative	of	feedback	received	during	taught	workshops	
and	future	project	work,	this	could	in	part	be	due	to	the	informal	verbal	style	of	feedback.	Sarah	Hayes	
commented	in	my	teaching	observation	feedback	that	I	have	'an	obvious	rapport	with	students'.			

I	am	rarely	critical	 in	my	feedback,		instead	I	often	focus	on	how	the	student	can	improve	or	what	to	next,	
often	referred	to	as	'feedforward'	to	promote	learning	and	development.

However	there	is	a	risk	with	this	type	of	informal	ongoing	feedback.	Do	students	know	that	this	is	
feedback?	According	to	NSS	results	students	in	the	UK	are	less	satisfied	with	their	assessment	and	
feedback	than	most	other	aspects	of	the	student	experience	 (Adams	,	J.	McNab,	N.	2012.	P37).		Students	
need	to	be	aware	that	assessment	and	feedback	is	happening	all	the	time,	from	a	variety	of	sources,	
including	technical	staff,	peers	and	themselves.	The	difficulty	is	how	to	ensure	students	are	aware	of	what	
constitutes	feedback?	Should	I	formalise	feedback	through	documentation,	or	include	the	phrase	
feedback	in	conversations	so	students	are	more	informed.

Also	students	are	not	being	summatively	assessed	or	marked,	they	are,	potentially,	more	relaxed.	Often,	
students	will	seek	out	technical	support	and	feedback

The	feedback	often	focuses	on	what	to	do	next,	opposed	to	concentrating	on	what	has	been	done,	often	
referred	to	as	'feedforward'.

Sometimes	feedback	can	be	quite	black	and	white,	especially	when	it	comes	to	health	and	safety	
procedures.
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